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Abstract:

This research report covers the Turkish results of a six-country research conducted as part
of a Comenius Multilateral Project. In qualitative part of the research laws and
regulations in Turkish education system have been investigated and general structure of
the Turkish education system is presented. The effective school indicators according to
laws and regulations are listed. Other academic studies conducted in Turkey about
effective schools are summarized. Furthermore, a five-person focus group study is
conducted with managers, teachers and parents to find out about their opinions on
effective school criteria.

In quantitative part a common list of effective school indicators is prepared according to
indicators collected from partner countries. This list has been converted into a 23 item
five point Likert type questionnaire and applied in 11 high schools in Izmir, Turkey.
Total 33 managers, 92 teachers and 65 parents completed the questionnaires.

It is found that all of the indicators are important for both school managers and teachers
and for parents. However, parents are more concerned with the indicators related with the
“output and results of the education” than managers and teachers. It is also found that for
all groups (managers, teachers and parents) the indicators related with the SVFKRROV |
UHODWLRQV ZLWK arke Wbhsidetdd Yehst ipdifaht QiWother words; they
consider the ‘inside’ activities of the school are more important than the activities of
‘outside’ of the school.

Comparative results of this research can be found at the project website.

Introduction:

Six-country research on school effectiveness has been conducted as a part of Pro-School

(Project Based School Management) Project. First each partner country conducted a



review of national policies on school effectiveness and compilation of national research

on school effectiveness.

This report is the result of the research on school effectiveness in Turkey. The report is
composed of two parts. The first part of the report covers the information about general
structure of the Turkish education system, effective school indicators according to laws
and regulations in Turkey as well as a brief summary of the academic research carried out

on “effective school” in Turkey.

The second part of the report contains the result of the research on “effective school
indicators” according to school managers, teachers and parents. This part also covers in-

service training needs of school managers.

Part 1: General Structure of the Turkish Education System

1.a. National Education System

The National Education System, determined by National Education Basic Act No. 1739,
consists of two main parts, namely “formal education” and “non-formal education”.
Turkish education system is highly centralized. Turkish education administration is
organized at central and local levels (provinces/districts).General aims and objectives are
determined by the Ministry of National Education.

, J)RUPDO (GXFDWLRQ

Formal education is the regular education conducted within a school for individuals in a
certain age group and at the same level, under programs developed in accordance with
the general purpose of national education. The formal education includes pre-school

education, primary education, secondary education and tertiary education institutions.

., IRQRUPDO (GXFDWLRQ
In accordance with the general objectives and basic principles of national education, the

objectives of non-formal education, which covers citizens who have never entered the
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formal education system or are at any level of it or have left at that level, and which may

accompany formal education or be independent of it are:

x To teach citizens to read and write and to provide them with the possibility of
continuous education so that they may complete their deficient education;

x To provide them with the opportunity of education that shall help them in
adjusting to scientific, technological, economic, social and cultural developments;

x To provide an education that serves to protect, develop, promote and assimilate
the values of our national culture;

x To ensure that an understanding and habits for living together, solidarity, mutual
assistance, working together and getting organized are acquired and assimilated;

x To provide opportunities for citizens in non-formal education to gain a profession
in accordance with the employment policies and in line with the development of
the economy;

x To promote a healthy way of life and healthy nutritional habits;

x To provide people engaged in various professions with the necessary information
and skills for further development; and

x To establish the habit of spending and using spare time productively.



Table 1. Organization of the Education System in Turkey
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[ Pre-primary - ISCED O [ Pre-primary-ISCED O
(for which the Ministry of Education is not responsible) (for which the Ministry of Education is responsible)
[ Primary-ISCED 1 [ Single structure - ISCED 1 +ISCED 2
(no institutional distinction between ISCED 1 and 2)
[ Lowersecondary general - ISCED 2 [ Lower secondary vocational - ISCED 2
(including pre-vocational)
[0 Upper secondary general - ISCED 3 Upper secondary vocational - ISCED 3
[ Post-secondary non-tertiary — ISCED 4
[ Tertiary education - ISCED 5A [] Tertiary education - ISCED 5B
Allocation to the ISCED levels: e ISCEDO e= ISCED1 = ISCED2
== Compulsory full-time education Compulsory part-time education
77  Part-time or combined school and workplace courses Additional year
Tm- Compulsory work experience + its duration Study abroad

Source: Eurydice.
Above Table shows the general organization of Turkish education system.
,,,&ODVVLILFDWLRQ RI *HQHUDO +LJK 6FKRROV
General secondary schools are made up of high schools. High schools are the schools that

prepare students to higher education (MEB, 1964).

Table 2. Classification of General High Schools

Classification Type

General High Schools General High Schools
Anatolian High Schools
Science High Schools

Social Sciences High Schools

Anatolian Teacher High Schools

Anatolian Fine Arts Schools




As seen on Table 2, general high schools are classified into six types: General high
schools, Anatolian high schools, science high schools, social sciences high schools,

Anatolian teacher high schools and Anatolian fine arts schools.

Table 3. Number of the High School Students and Classes in Turkey

Local Level | Regional Level | National Level
Schools (associated with a 3 154 7547
school manager)
Students 91352 1270629
Classes 2807 92145

Table 3 shows the number of the high schools, students and classes in Turkey at regional

and national levels.

1.b. School Effectiveness Studies in Turkey

While effective school studies has becoming a trend since 1960s in the world, this subject
neglected in Turkey until 1990s. In 1990s and afterwards importance of school

management and schools’ role in the development of young people gained more interest.

Researches directly related with school effectiveness started with Balci (1993), Sisman
(1996) and Bastepe’s (2002) studies. Besides these studies there are other studies which
are not directly related with school effectiveness but about school management, teachers,
students, school programs, education and training process, school culture and
environment. Some of them are: Tanriogen (1988) “Relations Between School Managers’
Effectiveness and Teachers’ Motivations” Aksu (1994) “Effectiveness of School
Managers and Organizational Climate" A¢ikgoz (1994) “Effective Manager Behaviours
in Education” Giimiiseli (1996) “Educational Leadership Skills of Primary School

managers in Istanbul”, Tatar (1996) “Effective Teacher”, etc.

Although it is difficult to define, effective schools can be described as “schools where
students are developed in terms of cognitive, affective, psychomotor, social and aesthetic

domains in the most proper way” or ““ a school which teaches the students basic skills and
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behaviors” (Balci, 2002:10). Some of the characteristics of effective schools are listed as
below:
Which have clear purposes and a school mission focused on purposes,
Managers behave as instructional leaders rather than doing secretariat,
All parts/sides have great expectations,
Which provide students the opportunity of learning and develop students learning,
Which follow the improvement of students and are rich in academic programs,
Which develop school-parents relationship,
Which accept the strong system of leadership,
Which have a healthy school climate,
Which focus on the development of basic skills,
Which have an effective orientation system,

Which use the school sources to develop students’ success.

Researches on school effectiveness in Turkey have some similarities in terms of the
variables of an effective school. Balc1 (2002) in his book called “An Effective School”
which is the first book about effective schools, defines the variables of an effective
school as: (1) School manager, (2) teachers, (3) school environment, (4) students and (5)
parents. In this research, according to the perception of teachers the weakest variables of
an effective school are the dimension of parents and the effectiveness of teacher

behaviors.

Sisman (1996) indicates the variables of an effective school in his research as: (1) school
manager, (2) teacher, (3) student, (4) school curriculum and instructional process, (5)
school culture and climate, (6) school environment and parents. In the research, the most

effective dimension of the primary schools in Eskigehir was found to be school managers.

In his doctorate thesis, Bastepe (2002) determines the effectiveness level of regular and
bussed primary schools in Malatya and he indicates the variables of school effectiveness
as: (1) manager, (2) teacher, (3) student, (4) instructional process and environment, (4)
school climate, (5) parents participation and environment, (6) physical condition of the
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school. According to the views of managers, teachers and 8th grade students, regular
schools are found to be more effective than bussed primary schools in all dimensions.
In his study about productivity in education and effective school variables that have roles

on student achievement, Kurul Tural (2002) mentions Coleman’s study:

In Coleman’s study, external inputs are found to be the most important predictors of
achievement. Among the external variables, families’ socio-economic level is the only
best predictor of achievement. Coleman concludes that the differences between the
schools from various school districts do not cause any change in student achievement.
Actually this finding is a disappointment which means in their school district, educational
planning experts and educational managers can not increase the school achievement in
spite of whatever they do. However, with a financial support, inputs are the variables that
affect student achievement by making short term changes. On the other hand, change in

family characteristics usually needs long term social, economical and political policies.

In Akan’s (2007) and Yelok’s (2006) researches, effective school indicators also
categorized under five headings: (1) effective manager, (2) effective teacher, (3) students,

(4) School-parent relations, (5) school environment and culture.

1.c. National School Effectiveness Indicators

Listed indicators below are based on the indicators of the Ministry of National Education

Board of The Inspectors (MEB, 2007). Evaluations are made according to100 point scale.

0 to 59 points Insufficient /Poor
60 to 75 points Fair
76 to 89 points Good

90 to 100 points Very Good



Table 4. Turkish National School Effectiveness Indicators

Dimensions Indicators
1. Psychical The school (classes, buildings, activity rooms, laboratories, library,
conditions and canteen) and annexes are clean.

The precautions have been taken in case of a fire

The precautions taken for students’ security.

The school has enough laboratories.

The school has enough ICT facilities.

There is enough and up-to-date books in library.

There are enough space and facilities for spare time of students.

2. Management
and planning

There are enough teachers for all lessons.

School provides extra training courses for students.

The absenteeism rates of teachers

Regularity of teachers’ shifts

Students’ attires

Participation of students and teachers for decision making.
Sharing concerned information with students

Informing students about school rules and regulations
Rewarding students’ achievements

Giving adequate guidance services

Monitoring students’ developments

Guiding students according to their affinities and skills
Organising seminars to protect students from harmful habits

3. Education
and Training

Teachers are using necessary materials and tools in their lessons
Achievement levels of the students are regularly measured
There are joint testing sessions in school

Homeworks encourage students to do research

Students are successful in (National) university admission exams
Students are using library sufficiently

Students are using ICT facilities sufficiently

Students are using laboratories sufficiently

Class repetition rates

Access to higher education

The rate of absenteeism of students

4. Social Life

Students are supported in their social activities

Commemoration and celebration ceremonies are regarded

Students are actively participating social and cultural activities and
competitions

Student clubs are actively running

There are volunteer community works

Students are informed about the natural disasters such as earthquake,
fire and flood

Students are taken to field trips such as museums, exhibitions, etc.

5. Financial

School budget is used effectively
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Aspects Parents and other sectors are supported school with donations

6. Relations School Parent Association is actively participating schools’ activities
with Parents are regularly informed about children’s academic and general
Environment level

There are cooperation between school management, guidance service
and parents

School has good relations with other institutions

Above Table 4 show Turkish national school effectiveness indicators according to

Ministry of Education Board of Inspectors.

Table 5. In-Service Training Opportunities Provided For School Managers

Name of Course* Providing organization

e-school applications Ministry of National Education Directorate
for In-service Training

Educational Management Seminar Ministry of National Education Directorate
for In-service Training

Seminar on Crime and Violence Ministry of National Education Directorate

Prevention in Schools for In-service Training

Problem Solving Techniques Seminar Ministry of National Education Directorate
for In-service Training

Seminar on Improving Quality Ministry of National Education Directorate

Assurance Systems in Vocational High for In-service Training

Schools

* Ministry of National Education, Directorate for In-service Training, 2008 In-Service Training
Booklet

Table 5 shows the list of in-service training courses for school managers. There are in-
service training courses on e-school program which is a computer program used in all
schools as a management aid. Some of the other in-service courses provided for school
managers are courses on school management, crime and violence prevention in schools,

problem solving techniques and quality assurance.
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Part 2: Research on School Effectiveness

2.a. Definition of the Problem
1. What are the effective school indicators according to school managers, teachers
and parents?
2. In which areas the managers are needed in-service training?
As the school managers are the most crucial aspect in schools during this report we are

going to focus on especially managers.

2.b. Research Methodology

The research is conducted in 11 general high schools in Izmir metropolitan area. There
are 157 high schools, 91352 students and 2807 classrooms in izmir and its towns and
villages. Research on school effectiveness is conducted using ‘Effective School
Indicators Questionnaire’ which is a 5 point Likert scale questionnaires. School
managers, teachers and parents asked to mark importance of each indicator as 1 is
showing the lowest and 5 is showing the highest importance.

The research team obtained an official permission from the National Education
Directorate to apply the questionnaire. The questionnaires are distributed to the target
group and collected by the researchers. Total 33 managers, 92 teachers from different
branches and 65 parents completed the questionnaires. Besides the questionnaires there
were 5 person focus group study for each sub-group. The results of the research are
described below.

2.c. Results and Discussion

The following information covers the research results of the school managers which are
the focus of our research.

*HQ GHWB % of managers is male 21,2% is female. This result is parallel to the
general situation Turkey where most of the school managers are male.

$ J:H\ccording to data 3% of school managers are 20-30 years old, 24,2 % of them are
31-40 years old, 54,5 % of them are 41-50 years old. This means that 81,7 % of school
managers are younger than 50 years old. Only 18,2% of them older than 50 years old.
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/IHYHO RI (GIXdat¥WshdwQthat majority of school managers (93,9 %) have

bachelor’s degree, 6,1% have masters and none of them have doctoral degree.

<HDUV RI ([®htdshddQtkaHthe 57,6 % of school managers have 20 or more
years of experience, 18,2 % have 16-20 years of experience, 21,2 % have 11-15 years of
experience and 3 % have 6-10 years of experience in education sector. Most of the
managers have long experience in Izmir when comparing with other cities of Turkey.
Since Izmir is one of the most preferred city by teachers and managers, only the teachers

and managers who have long experience can apply to work in Izmir.

SHVXOWY DQG &RPPHQWYV RQ 5SHVHDUFK 4XHVWLRQV

The first research question was “What are the effective school indicators according to
school managers, teachers and parents?” In order to answer this question, school
managers, teachers and parents asked to fill out the questionnaire. Arithmetic means of
the results of the questionnaires are listed starting from most important to less important.

Listed results can be seen below according to three groups.

Table 6. Comparative Table of Highly Ranked Indicators for School Managers,
Teachers and Parents

Managers Mean | Teachers Mean | Parents Mean

School climate 473 Effectl.veness of school 4,65 Guidance 4,43
operations

Guidance 4,55 | ICT and the Internet 4,54 | Documentation 4.42

Curricular offer Infrastructure, classes Management style and

4,52 . 4,53 L . . 4,42

and laboratories participated decision making

Teaching activities 4.45 Documentation 4,49 Student’s behavior coherent with 438

student's role

Management style and Hygiene, safety and Effectiveness of school

participated decision making 4,45 | security system 4,45 | operations 435

Effectiveness of school Management style and School results in terms of

operations 4,42 | participated decision 4,43 | outcome 4,34
making

Infrastruqture, classes and 442 Guidance 443 School results in terms of output 434

laboratories

Absenteei f teach d School climat Effective use of budget

Sta;fen eeism of teachers an 442 chool climate 442 ective u udg 432
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Participation in social life

Staff and human

Teaching activities

4,39 4,42 4,28
resources management
Hygiene, safety and security 439 Curricular offer 4,40 Hygiene, safety and security 428
system system
Parents involvement 4,33 | Teaching activities 4,38 | Parents involvement 4,28
ICT and the Internet 4,33 | Parents involvement 4,34 | Participation in social life 4,25
Students' behaviour coherent School results in terms School climate
with student's role 4,30 | of outcome 4,30 425
Staff and human resources Effective use of budget Ability to attract financial
management 4,27 429 | resources 423
Relations with community Absenteeism of teachers Staff and human resources
4,24 and staff 4,28 management 4,22
School results in terms of 491 School results in terms 498 Absenteeism of teachers and 41
outcome ’ of output ’ staff 18
Ability to attract financial Students' behaviour Curricular offer
resources 4,18 | coherent with student's 4,27 4,17
role
Effective use of budget Participation in social Infrastructure, classes and
4,18 life 4,26 laboratories 4,14
Quality system 4,15 | Extra-curricular offer 4,13 | Quality system 4,12
hool Its i f li
School results in terms o 415 Quality system 411 ICT and the Internet 402
output ’
Extra-curricular offer 4,06 Ablllty to attract 411 Relations with community 4,02
financial resources
Other services to community 4,03 Relation§ with 4,04 Extra-curricular offer 3.92
community
Documentation 4,03 Other services to 3.84 Other services to community 3.89

community

The table shows that all indicators listed in the questionnaire are considered important.
Means are changed between 3,84 and 4,73. The ranking at above table is for showing
which effective school indicators are considered more important. Most significant result

is that parents are more concerned with the indicators related with the “output and results

of the education” than managers and teachers.

The common feature that can be seen in all three group is that the indicators related with
the “schools’ relations with its environment” are considered least important. In other

words; all three group consider the ‘inside’ activities of the school more important than

the activities for ‘outside’ of the school.

Table 6 shows the arithmetic means of the importance of the indicators according to

managers, teachers and parents ranked from higher to lower.
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Table 6. Most Important Indicators According to Managers, Teachers and Parents

Indicators Mean
1 Effectiveness of school operations 4,51
2 Guidance 4,45
3 Management style and participated decision making 4,43
4 School climate 4,42
5 Documentation 4,38
6 Infrastructure, classes and laboratories 4,38
7 Hygiene, safety and security system 4,38
8 Teaching activities 4,36
9 Curricular offer 4,34
10 ICT and the Internet 4,33
11 Staft and human resources management 4,33
12 Parents involvement 4,32
13 Students' behaviour coherent with student's role 4,32
14 School results in terms of outcome 4,3
15 Effective use of budget 4,28
16 Participation in social life 4,28
17 School results in terms of output 4,28
18 Absenteeism of teachers and staff 4,27
19 Ability to attract financial resources 4,16
20 Quality system 4,12
21 Relations with community 4,07
22 Extra-curricular offer 4,05
23 Other services to community 3,89

Table 6 shows that according to means of all three groups the most important effective

school indicators are (I IHFWLYHQHVV R

VEXIRFDOQ RS B UWDRAHQRWY W W\O H

DQG SDUWLFLSDWHG 6EBKIRRQOL FQRIFPOPMIGQNDWLRQ, ,QIUDV WL
&ODVVHV DQG, o DERGBWRW\LHDWQ G VHFXHDMAKDEWMWHRVLHYV
&XUULFX @D U&R IDHALG W K Bn £ Whiek WadHhé/least important effective

school indicators are 2ZWKHU VHUYLFHV W RXARPIHXXOIDNMN RIIWMUD 5 HODW
FRPPXQLW\ 4XDOLW\ VA\VWHP

WHDFKHUVY DQG VWDII

XVH RI

$ELOIFPMY WRE \DHNQWHHAW P LF

6FKRRO UHVXOWY LQ WHUPV RI RXW

EXGIJHW DQG 6FKRRO UHVXOWYVY LQ WHUPV RI RXWFR
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The second question of the research was ‘In which areas the managers need in-service

training?’ Table 7 shows in-service training needs of school managers.

Table 7. In-service Training Needs of Managers

Areas Answers N %
1. Physical Conditions No 22 66,7
Yes 11 33,3
2. Management and planning No 10 30,3
Yes 23 69,7
3. Education and training No 10 30,3
Yes 23 69,7
4. Social life No 23 69,7
Yes 10 30,3
5. Financial aspects No 16 48.5
Yes 17 51,5
6. Relations with environment No 19 57,6
Yes 14 42,4

It is found that the managers need in-service trainings in the following areas most:
“Management and planningd (%69,7) , iEducation and trainingd (%69,7) and
fiFinancial aspectso (%051,5).

When the highly voted indicators considered it can be seen that the indicators of these
areas are also voted highly important. These are “School climate (to create a cozy living-
and-learning climate within the school, to care well-being of the staff and of students, to
survey students’, families’, staffs’ and other stakeholders’ satisfaction).”, “Guidance
(tutorship and guidance for staff, tutorship and counseling services for students).”, “2.2
Curricular offer (school time in relation to needs of society, number and kind of lesson
hours).”, “3.1 Teaching activities (teaching styles, use of materials and tools, focus on
general education or specialization, homework).”, “Management style and participated
decision making (information and participation of students and teachers to decisions,
involvement of teachers in management and delegated functions, leadership style).” and

“Effectiveness of school operations (sufficiency of teachers for all disciplines, didactic

15




continuity, transfers and shifts, number of students in relation to teachers and potential
students)”.
The following areas are voted least by managers for need in in-service training: “Physical

Conditions” “Social life” and “Relations with environment”.

According to schools managers the most important two areas are ‘Education and
Training’ and ‘Management and Planning’; this shows that ‘Instructional Leadership’ is
very important as indicated many times by educational scientists. Importance of

indicators related with these dimensions is also emphasized by both teachers and parents.

Part 3: General Conclusion

Results of the school effectiveness research in Izmir, Turkey show that the most
important aspect for school mangers, teachers and parents in a school’s effectiveness is
‘management and planning’. For managers, while six of the first ten most important
indicators are related with ‘management and planning’, two of them are related with
‘physical conditions’ and only one indicator is related with ‘education and training’ and
one indicator is related with ‘social life’. These results show the importance of

management aspect of the school effectiveness for school managers.

For teachers, while six of the first ten most important indicators are related with
‘management and planning’ remaining four are related with ‘physical conditions’. There
were no indicators related with ‘education and training’ for teachers among first ten most
important indicators. Teachers’ concern about physical conditions might be related with

the general poor physical conditions of secondary schools in izmir.

For parents, four of the first ten most important indicators are related with ‘education and
training’, three of them are related with ‘management and planning’, two of them are
related with ‘physical conditions’ and one is related with ‘financial aspects’. These
results clearly show that for parents ‘education and training’ is really important in

school’s effectiveness. Another interesting finding is that parents are not only interested
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in ‘education training’ but also equally interested in school’s management and physical

conditions as well.

Parallel to these findings, in-service training needs of the school managers are found in

the areas of ‘management and planning’ and ‘education and training’.
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Ministry of National Education
wWww.meb.gov.tr

Directorate General of Secondary Education

http://ogm.meb.gov.tr/

Board of National Education

http://ttkb.meb.gov.tr/

Menderes Town National education Directorate
http:/menderes.meb.gov.tr/

Pro-School Website

http://www.pro-school.eu/
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